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Setting the Context 

The Ministry of Education has redesigned curriculum and assessment to include more choice, flexibility 
and personalization. This curriculum was largely implemented in NLPS in the 2016-17 school year in K-9. 
In addition, parents were engaged during the 2016-17, 2017-2018 and 2018-2019 school years.  
Feedback from staff and students is scheduled to occur in 2019-2020.

Teachers are continuing to align instructional practices with this vision. We are moving with purpose 

from a model of reporting to parents, to communicating student learning with parents on an ongoing 

basis. This involves changes in how we assess, as well as how we communicate student learning to 

parents and students

The 2018-2019 school year was one of ”refining and sustaining„ our new practice. We are now into a long 

period of sustaining the reporting and assessment practices that complement BC‚s Redesigned Curriculum 

and Interim Reporting Order. Both the Ministry and NLPS have engaged parents and educators in a 

consultation and feedback process about our guidelines during our exploration year. Revisions have been 

made to reflect that feedback.

In 2020-2021, NLPS is continuing to participating in the Provincial Reporting Pilot which will provide the 

opportunity to innovate and revise Ministry reporting policies.

WHY PLCS?
MOVING WITH PURPOSE...
COMMUNICATING STUDENT LEARNING IN NLPS

2016/17
and beyond

Exploring

Ongoing

Summative Summative Summative Summative

Ongoing
Ongoing Ongoing

Refining Sustaining

2017/18 2018/19 2020



Rethinking How We Report Student Progress

BC’s redesigned curriculum is promoting greater student engagement in the learning process. The 
implementation of the new curriculum is also prompting widespread reflection on how to report on 
student learning in ways that are more meaningful and relevant.  

In September 2016, the Ministry of Education introduced a redesigned concept-based, competency-driven 

Kindergarten to Grade 9 curriculum designed to help students develop core and curricular competencies, 

build proficiencies in literacy and numeracy, and learn essential content required for success in our rapidly 

changing world. In August 2018, the Ministry launched a K-9 Student Reporting Policy Pilot so that teachers 

and students around the province could explore new and more meaningful ways to communicate student 

progress with families. The pilot will continue in the 2019/20 school year and the work will inform a new K-9 

reporting policy that aligns with and supports the implementation of the redesigned curriculum.  

BC Education Reporting Update
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August 2019 

The K-9 Student Progress Reporting Policy Pilot 

Informed by research on effective practices and 

developed following extensive engagement with 

parents and educators, the draft K-9 Student 

Reporting Policy is supporting new approaches to 

reporting. These include moving from event-style 

report cards to more timely and flexible 

communication with parents; replacing letter  

grades with the strength-based four-point provincial 

proficiency scale and descriptive feedback; and 

placing greater emphasis on student reflection and 

self-assessment of the core competencies to  

increase student engagement and ownership. 

Piloting schools are aiming to increase student 

engagement and ownership by providing students  

with opportunities to become more involved and 

invested in assessment and evaluation processes. 

Teachers are inviting students to select evidence of

their learning and reflect on their growth, sharing 

strength-based formative feedback that focuses on 

what a student can do and what they are working 

toward. Research has shown that an emphasis on

strengths and goal-setting leads to increased engagement and promotes student ownership of learning.

The goal of the first year of the pilot program was to trial the draft reporting policy to see how it works in 

practice. Feedback from piloting teachers, parents and students will directly inform future reporting 

guidelines.      

Pilot Participants 

Thirteen school districts and two independent 
schools formally piloted the draft K-9 Student 
Reporting Policy in 2018/19 and will continue 
to provide feedback to the Ministry in the 
2019/20 school year  

• SD 5 Southeast Kootenay
• SD 8 Kootenay Lake
• SD 10 Arrow Lakes
• SD 34 Abbotsford
• SD 38 Richmond
• SD 42 Maple Ridge & Pitt Meadows
• SD 48 Sea to Sky
• SD 60 Peace River North 
• SD 62 Sooke 
• SD 68 Nanaimo
• SD 69 Qualicum
• SD 73 Kamloops
• SD 93 Conseil Scolaire Francophone
• Our Lady of Lourdes, West Kelowna
• Fraser Academy, Vancouver
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Quality assessment

⇒ Is fair, transparent, meaningful and

responsive to all learners

Focuses on all three components of the

curriculum model – knowing, doing,

understanding

Provides ongoing descriptive feedback to

students

Is ongoing, timely, specific, and embedded

in day-to-day instruction

Provides varied and multiple opportunities

for learners to demonstrate

their learning

Involves students in their learning

Promotes development of student self- 

 assessment and goal setting for next 

steps in learning

Allows for a collection of student work to  

be gathered over time to provide a full   

profile of the learner and learning

Communicates clearly to the learner and  

their family/caregivers where the  

student is, what they are working towards 

and the ways that learning can be  

 supported

Throughout the learning process, teachers and 

students intentionally gather evidence to inform 

teaching and learning. This process assists 

students in moving toward their learning targets 

and goals. Students are encouraged to reflect and 

self-assess. 

Teachers and students will document evidence of 

learning over time using collections of student 

work and demonstrations to create a profile of 

strengths, areas of growth, and areas for further 

development. The students’ learning is made 

visible, and their successes are celebrated. 

Through this process, new learning goals and 

targets are established as well as ways to support 

students in their learning. 

Principles of Quality Student Assessment

The following principles provide a foundation for the development of classroom assessment, 

evaluation and communication of student learning. These principles are intended to provide 

teachers with guidance for classroom assessment that aligns with the redesigned curricula.
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Nanaimo Ladysmith Public Schools 
In Nanaimo Ladysmith Public Schools,  we have been moving from a model of ‘reporting to 

parents’ to ‘communicating student learning with parents’ on an ongoing basis. We recognize 

that we are continuing on this learning journey as we move through this process. We will be 

supporting educators to advance their understanding and approaches to reflect the principles 

of quality student assessment. We will work towards providing families/caregivers with timely 

and responsive communication of student learning throughout the year, following district 

policies and procedures. 

To ensure quality and consistency, the following local guidelines and procedures have been 
developed for Grades K-7, and apply for the 2020-2021 school year.

NLPS

Interim Reporting Guidelines for Grades K-7

Communication will occur a minimum of five times during a school year

Ongoing Communication of Student Learning:

⇒ Minimum of three times throughout the school year
⇒ Meets the criteria outlined

⇒ *Formative Assessment Conference included as one of three communications
if learning standards, authentic evidence and descriptive feedback are shared.

⇒

Meets the minimum requirements for core curricular areas

Written Reports:

⇒ Two times in the school year⇒
⇒  Progress Report (mid-year) & Summative Report (end of June)
⇒ Reporting no longer requires letter grades; a competency scale will be used
⇒ Includes written descriptive comments (including student engagement and Behaviours for Success
⇒ Includes ‘Record of Ongoing Communications of Student Learning’ (ROCSL)
⇒ 

LOCAL STUDENT REPORTING 
POLICY AND PROCEDURES

(Meets the MOE Interim Student Reporting Guidelines for Grades K-9)

Includes student self-assessment of 3 core competencies (acknowledgment in Feb & in June)
Includes Summary of Learning
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A Ongoing Communication of Student Learning

1. Criteria for each communication

2. Minimal requirements for curricular areas

B Written Reports
1. Written Progress Report (Progress in Feb & Written Summative in June))

2. Record of Ongoing Communications of Student Learning

3. Acknowledgment of student self-assessment of the 3 Core Competencies

4. Summary of Learning

Ongoing Communication of Student Learning
Communication from a teacher to a student’s family/caregiver about their child’s  

learning

Adheres to the criteria outlined (page 7)

Meets the minimum requirements for each curricular area (page 7)

Is responsive throughout the year, at any stage of the learning process

NLPS requires OCSLs to be shared multiple times throughout the school year, with one being the  Formative 
Assessment Conference.  

A

NLPS Reporting Guidelines

Reporting 
Timeline

Sept.-
Oct.

OCSL/
Conference
hƴŜ ƻǊ ƳƻǊŜ 

ŎƻƳƳǳƴƛŎŀǘƛƻƴ 
ƛƴ [! ŀƴŘ aŀǘƘΦ

Nov.-
Dec.

Feb. Mar.-
Apr.

June

OCSL:
One or more 

communications  
ƛƴ ŜŀŎƘ ŀǊŜŀǎ 
ό[!Σ aŀǘƘ 
{ŎƛŜƴŎŜ ϧ 

{ƻŎƛŀƭǎύ that ƳŜŜǘ 
ǘƘŜ ŎǊƛǘŜǊƛŀ. 

Progress Report: 
²ǊƛǘǘŜƴ ǊŜǇƻǊǘ of 
student progress, 

ǎǳƳƳŀǊȅ ƻŦ 
ƭŜŀǊƴƛƴƎΣ wh/{[ & 
confirmation that 
evidence of all о 

ŎƻǊŜ ŎƻƳǇŜǘŜƴŎƛŜǎ 
was shared.

OCSL:
One or more 

communications  
in each areas 

(LA, Math 
Science & 

Socials) that 
meet the 
criteria. 

Summative Report:
Written report of 
student progress, 

summary of 
learning, ROCSL & 
confirmation that 
evidence of all 3 

core competencies 
was shared.
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1. Criteria for each communication
Explicitly references the Learning
Standards
Learning standards include the Curricular

Competencies and Content as identified in

the new BC Curriculum documents. They 
describe what the students are expected 
to know, understand, and be able to do.

Includes Authentic Evidence of Learning 
Student created evidence. Examples may 

be: student work samples, photographs, 

audio, and video offer visible, authentic 

evidence of learning. These may be 

observed at any time during the learning 

process.

Provides Descriptive Feedback 
Descriptive feedback is ongoing, specific 

and timely. The primary purpose of 

descriptive feedback is to help the student 

understand:
• 	What	they	are	doing	well

• 	What	needs	improvement

• 	What	are	the	next	steps	for	learning

Includes Student Voice
Ownership of learning becomes more 

authentic when students use their 

own voice to communicate about their 

learning. Student voice is when the 
student can self-reflect and articulate 
what they are learning, why they are 
learning it and identify where they are 
in the learning process.

2. Minimum Requirements for
Curricular Areas
NLPS requires Ongoing Communication

of Student Learning, a minimum of three

times throughout the school year outlined

on  the Reporting Timeline  (page 6).

Educators must adhere to the criteria and

minimum amount of communications

each curricular areas outlined on page 9.

These ongoing communications of student 

learning may reference a single or 

multiple curricular area, as the  

curriculum is meant to be taught with an 

integrated approach. The remaining 

curricular areas are not included in the 

minimum requirements; however, in any 

curricular area, all concerns must be 

communicated to the student’s family/

caregiver in a timely manner, prior to a 

written report. 

Each individual communication of student 

learning that meets the four criteria must 

be documented on the Record of Ongoing 
Communication of Student Learning, 

ROCLS and be included with Written 

Reports (Feb and June).

IMMERSION FRANÇAISE
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Curricular Areas
      min # of Communications

            (Including Formative Assessment Conference) 

English Language Arts
Reading, Listening, and Viewing, Writing, 
Speaking, and Representing

 3 

Mathematics  3  

Science 2+

Social Studies 2+

Physical and Health Education

Include remaining curricular areas 
when using cross curricular 

approaches.

Arts Education

Applied Design, Skills and Technologies

Career Education

Core French - (Grades 5-7 only)

IMMERSION FRANÇAISE
Curricular Areas * K-3 4-7

Français langue seconde – immersion
Exploring and Reflecting
Creating and Communicating

 3 

English Language Arts N/A 2+

Mathématiques 3

Sciences 2+ 2+

Sciences humaines 2+ 2+

Éducation physique et santé

Éducation artistique

Conception, compétences pratiques et 
technologies

Éducation à la carrière

2. Minimum Requirements for Curricular Areas (continued)

ENGLISH PROGRAM

2

*Student can choose preferred reflective language.

Include remaining curricular areas 
when using cross curricular 

approaches.



In Nanaimo Ladysmith Public Schools, we have been moving from a model of 
reporting to parents to communicating student learning with parents on an 
ongoing basis. Ongoing Communication of Student Learning are timely and 
responsive throughout the year.

9

ONGOING COMMUNICATIONS 
OF STUDENT LEARNING

CURRICULAR AREA Language Arts Mathematics Sciences Social Studies

MINIMUM # OF COMMUNICATIONS (2020-21) 3 3 2+ 2+

MINIMUM REQUIREMENTS FOR CURRICULAR AREAS

INCLUDES 
AUTHENTIC 

EVIDENCE OF 
LEARNING

INCLUDES 
DESCRIPTIVE 

FEEDBACK INCLUDES 
STUDENT

 VOICE

EXPLICITLY 
REFERENCES 

THE LEARNING 
STANDARDS

4 CRITERIA 
COMMUNICATING 

STUDENT 
LEARNING

Learning Standards include the 
Curricular competencies and 

content as identified in 
the BC Redesigned 

Curriculum. They 
describe what the 

students are 
expected to know, 

understanding 
and be able to 
do.

Work Samples, photographs, 
audio, and video offer 
a visible, authentic 
evidence of learning. 
These may be 
observed at any 
time during 
the learning 
process.

Ownership 
of learning 
becomes more 
authentic when 

students use 
their own voice 

to communicate 
about their learning. 

Student voice is when 
the student can self-

reflect and articulate what 
they are learning, why they are 

learning it and identify where they 
are in the learning process.

Descriptive 
feedback 
is ongoing, 
specific 
and timely. 
The primary 
purpose of 
descriptive 
feedback is to 
help the student 
understand: 
- what they are doing well?
- what needs improvement?
- what are the next steps of learning?
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Written Reports (K-7)
Written reports are required twice a 

year (Progress Report for mid-year and a 

Summative Report for the end of June) 

for students in Grades K-7. Letter grades 

are not required on reports; however, if 

requested by a student’s family/caregiver, 

letter grades must be provided at the 

end of the school year.  (Grades 4-7).

1. Written Progress Report
(February) and Written
Summative Report (June)
The Written Reports (mid-year & end of

June must use the templates provided,

which include:

A summary of student’s progress 

to date, according to widely 

held grade level expectations, in 

relation to the Learning Standards 

(curricular competencies and 

content) as defined in the BC 

Curriculum.

Descriptive written comments that 

address the student’s strengths, 

areas for improvement, ways to 

support learning and student 

engagement and development of 

Behaviours of Success.

An up-to-date Record of Ongoing 

Communications of Student    

Learning.

Summary of Learning describing 

learning standards taught.

Indicate that requirements for 

student self-assessment of Core 

Competencies has been met.

2.Record of Ongoing Communications of
Student Learning (OCSL)
OCSLs are timely and responsive throughout the

year, conveying significant context for families/

caregivers about student learning. It is important

that each OCSLs be documented on the Record of

Ongoing Communications of Student Learning

(ROCL), as it is a record of “how” and “when”

communications of student progress are seen by

the student’s family/caregiver. A copy of each

student’s ROCSL must be included with both

written reports. This ROCSL is intended to show

an up-to-date record of ongoing communication

with families/caregivers in the curricular areas.

By the end of the year, the ROCSL should reflect 

the entire year’s communications and that the 

minimum requirements are met (page 8).

3.Student Self-Reporting of Core
Competencies

 The Core Competencies have been explicitly 

embedded within the curriculum to be reflected 

upon authentically and timely.  

With teacher support, students should be 

encouraged to select evidence of and reflect on, 

all 3 Core Competencies.

Student Self-Assessment of Core Competencies  

should be shared families and acknowledged on 

both the Progress and Summative reports .
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REPORTING & COMMUNICATING 
STUDENT PROGRESS

Provincial Proficiency Scale
The proficiency  scale is intended to reflect student achievement in relation to widely held grade 
level standards for that point in the school year. This assessment is based on achievement only. 
Factors such as behaviour are important and should be communicated through conversations and 
written descriptive comments on the report card. However, these factors should not be used to 
determine students’ achievement in relation to grade level / age-range learning standards.

The following table is intended to support teachers in determining students’ level of competency in 
each area of study. This language is for teacher use only and is not intended to be used in written 
descriptive comments:

Emerging 
to acquire  

knowledge, skills, 
strategies  

and processes.

Developing  
the ability to apply 
knowledge, skills, 

strategies and  
processes.

Proficient 
knowledge, 

skills, strategies 
and  processes.

Extending 
knowledge, skills, 

strategies and  
processes creatively 

and strategically.

• Students are in the
process of building
their readiness to
learn.

• Students are working
with others to improve
their skills and
understanding.

• Students are able to
demonstrate skills they
have learned
independently and
with confidence.

• Students are free to
explore the larger
applications and
possibilities of their
learning.

*Student
demonstrates an
initial understanding
of the concepts and
competencies

*Student are
working with to
improve their skills
and understanding

*Student demonstrates
a complete
understanding of the
concepts and
competencies

*Student demonstrates
a sophisticated
understanding of the
concepts and
competencies

Above and below 
are examples of 

how teachers can 
use alternate 

wording to explain 
the scale to 

families.
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Written Descriptive Comments

STUDENT STRENGTHS & AREAS FOR IMPROVEMENT OR DEVELOPMENT
Using a strength-based approach, all written descriptive comments should clearly describe students’ 

strengths first and foremost, as well as areas for improvement/ development in relation to grade level 

learning standards. If a student is not working at grade level, the comments should clearly reflect the 

grade level and progress in relation to the learning standards of which the student is working. (see 

attached examples)

The following table is intended to support teachers in writing descriptive comments. These 
example sentence starters are aligned with the student’s level of competency and must be 
used in combination with curricular competencies from the curriculum.

Emerging
to acquire 

knowledge, skills, 
strategies and 

processes.

Developing  
the ability to apply 
knowledge, skills, 

strategies and 
processes.

Proficient  
knowledge, skills, 

strategies and 
processes 

consistently.

Extending 
knowledge, skills, 

strategies and 
processes creatively 

and strategically.

• ⇒Shows some
understanding of⇒

• Is beginning to⇒

• May be able to⇒

• Starting to⇒

• Requires support to⇒

• ⇒Is able to ⇒at a basic
level / in familiar
situations

• ⇒With support, shows an
understanding of⇒

• ⇒Sometimes is able to⇒

• ⇒Is working on⇒

• ⇒Needs reminders to⇒

• ⇒⇒Is able to show⇒

• ⇒Engages in⇒

• ⇒Chooses appropriate
texts⇒

• ⇒Consistently
demonstrates the
ability to⇒

• ⇒Self-corrects by⇒

• ⇒Identifies strategies
when⇒

• ⇒Creatively / insightfully
applies⇒.

• ⇒Is innovative when⇒

• ⇒Shows in-depth
understanding of⇒

• ⇒Can independently⇒ in
complex situation

• ⇒Is strategic⇒

• ⇒ Can describe⇒ with
detail / accuracy /
confidence

• ⇒Extends learning⇒.
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EXAMPLES OF COMMENTS FOR THE FOLLOWING LEARNING STANDARD IN 
GRADE 4 ENGLISH LANGUAGE ARTS:

Starting to make personal connections which support her understanding of the text

With support, Sally is able to make personal connections when she is reading which support her 

understanding of the text

Sally is able to make personal connections to deepen her understanding of the text she is reading

Sally independently makes connections that deepen her understanding beyond the text

Please note that these comments do not use the exact language of the curricular competencies and 

may be altered to reflect the instructional focus.

EXAMPLES OF COMMENTS FOR STUDENTS WORKING BELOW GRADE LEVEL 
LEARNING STANDARDS:

With support, Sean can use personal experience and knowledge to connect with stories using 
"just-right" leveled text

With direct support,  Sean is able to make connections to stories by verbally sharing personal 
experiences

Sean is beginning to show interest in sharing his experiences in writing and requires support to 
put his ideas on paper.

“Use a variety of comprehension 
strategies before, during, 
and after reading, listening, 
or viewing to deepen 
understanding of text”

“Use personal experience 
and knowledge to connect 
to stories and other texts to 
make meaning”
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Ways to Support Learning

It is also required to use descriptive written comments to describe ‘Ways to Support Learning’. These 

comments describe how the student will be supported to move their learning forward in terms of 

academic success. These comments may describe individualized supports within the classroom and/or 

suggested ways to support student learning within the home environment.

 Examples of comments:

Is	encouraged	to	practice	math	facts	to	increase	fluency

Is	encouraged	to	ask	for	clarification	when	required

	 Use manipulatives regularly in math to ensure a concrete understanding of concepts

	 Is encouraged to read aloud at home daily to increase oral fluency

Use pictures to explain and show mathematical thinking

Before	writing,	have	someone	capture	student’s	oral	thoughts	in	writing

As	an	English	Language	Learner,	use	sentence	starters	to	support	writing

Reduce	the	number	of	questions	and	allow	extra	time	when	needed	to	ensure	success

Behaviours for Success  
(Replaces Work Habits, Effort & Attitude)

It is also important to describe students’ ‘Behaviours for Success’; they should be embedded within 

the Descriptive Written Comments when they impact the learning process (strengths and areas for 

further development). In our curriculum, Career Education has curricular competencies that align with 

both the Communication and Personal and Social Competencies. The Career Education curricular 

competencies are designed to address four themes, which closely reflect the areas we would want to 

address in terms of students’ ‘Behaviours for Success’:

Self-awareness

Working	with	others	(collaboration	and	communication)

Career	knowledge	and	awareness

Career	planning



15

Self-Awareness 
Ability to be 
personally aware and 
responsible

Identify	and	appreciate	personal	attributes,	skills,	interests	and
accomplishments (and their growth over time)

Demonstrate	effective	work	habits	and	organizational	skills

Make	connections	between	effective	work	habits	and	success

Recognize	the	importance	of	how	their	personal	public	identity	can	have
both positive and negative consequences

Working with others 
Ability to 
cooperatively interact 
with peers

	 Recognize	the	importance	of	positive	relationships	in	their	lives

Recognize	the	need	for	others	who	can	support	their	learning	and
personal growth

Share	ideas,	information,	personal	feelings,	and	knowledge	with	others

Work	respectfully	and	constructively	with	others	to	achieve	common	goals

Demonstrate	respect	for	differences	in	the	classroom

Career Knowledge 
and Awareness 
Contributions to the 
classroom and to his/
her learning

Recognize	the	importance	of	learning	in	their	lives	and	future	careers

Identify	and	appreciate	the	roles	and	responsibilities	of	people	in	their
schools, families, and communities

Recognize	the	basic	skills	required	in	a	variety	of	jobs	in	the	community

Demonstrate	safe	behaviors	in	a	variety	of	environments

Examine	the	importance	of	service	learning	and	the	responsibility	of
individuals to contribute to the community and the world

 Demonstrate leadership skills through collaborative activities

Career planning 
Ability to set and 
achieve personal 
goals

Set and achieve short-term and long-term realistic learning goals (define 
a path and monitor progress)

THE FOLLOWING TABLE OUTLINES SOME OF THE CURRICULAR COMPETENCIES 
FROM CAREER EDUCATION THAT REFLECT ‘BEHAVIOURS FOR SUCCESS’.
Please refer to the Curriculum for the grade specific competencies in Career Education. These 

curricular competencies can be used in combination with the sentence starters (see Page 3) to 

guide teachers when writing descriptive comments.

Behaviours for Success

 Examples of comments:

Demonstrates	effective	work	habits	and	organizational	skills

Often	needs	reminders	to	demonstrate	safe	behaviours	in	a	variety	of	environments

Often	demonstrates	leadership	skills	when	working	collaboratively	with	peers

Usually	works	respectfully	and	constructively	with	others	to	achieve	common	goals
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WRITTEN  REPORT
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Emerging Proficient
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RECORDS OF ONGOING 
COMMUNICATIONS OF STUDENT LEARNING



GLOSSARY
Adaptations: teaching and assessment 
strategies specially designed to 
accommodate students’ needs so they can 
meet the learning standards in an area of 
learning and demonstrate proficiency in its 
concepts.

Annual Instructional Plan (AIP):  Each AIP 
needs to include information for the 
current school year on the ELL student’s: 

• Language assessment (see
“Assessment and Identification”
section of this document) and
determined language proficiency

• Linguistic and/or literacy goals that can
reasonably be met in the current
school year

• Support plan for language
development, including a schedule or
plan showing nature of support (e.g.
bi-weekly ELL specialist consultation
with classroom teacher) and support
strategies (e.g. explicit teaching of
reading skills, adapting lesson
materials).

Assessment: is the ongoing process of 
assessing learning to provide precise and 
timely information so that teachers can 
adjust instruction in response to individual 
student needs.

Information gathered through assessment:

• helps teachers to determine students’
strengths and areas for improvement
in achieving the curriculum
expectations at a given point in each
subject/course,

• serves to guide teachers in adapting
curriculum and instructional
approaches to students’ needs and in
assessing the overall effectiveness of
programs and classroom practices, and

• promotes student self-assessment.

Core Competencies: Core Competencies 
are a set of intellectual, personal, and 
social competencies that students develop 
to engage in deeper learning and to 
support lifelong learning through their 
schooling. The Core Competencies are 
embedded in each area of learning, and 
are activated through the learning 
experiences and activities. In BC, the Core 
Competencies are: Communication, 
Thinking, and Social and Personal.
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Continued Glossary

Descriptive Feedback: Strength-based, 
written comments or documented 
conversations that describe individual 
student progress and identify specific goals 
to support further student growth. All 
written descriptive comments should 
reflect how students’ engagement and 
behavior impacts their growth and 
performance in relation to the learning 
standards.  

Exhibition (Showcase) of Student 
Learning:  As schools are experimenting 
with ways to communicate to parents in a 
meaningful, responsive and timely way, 
many are establishing ‘exhibitions’ of 
student learning.  This may also be referred 
to as a ‘showcase’, a ‘gallery’ or a 
‘celebration of learning’.   Normally, this 
event will exhibit evidence of student 
learning, include student led conversation 
with parents/guardians and will include 
student understanding and explanation of 
the connection of their learning to the 
learning standards.  Thus, exhibitions will 
meet the requirements of Ongoing 
Communication of Student Learning 
(OCSL) if all criteria is met.

Inclusive Education Plan (IEP): a 
documented plan developed for a student 
with special needs that describes 
individualized goals, adaptations, 
modifications, and the services to be 
provided, and includes measures for 
tracking achievement.

Learning Standards: A learning standard is 
an explicit statement of what students are 
expected to know, understand, and be able 
to do in an area of learning. In BC, learning 
standards are a combination of:

• Curricular Competency learning
standards: are explicit statements of
what students are expected to be able
to do in a given grade and area of
learning.

• Content learning standards: define
what students should know in a given
area of learning at a particular grade
level. They define the core knowledge
(facts and concepts) essential to the
development of big ideas for that area
of learning in that grade. In previous
curricula, these expectations were
presented as learning outcomes.

(Ministry of Education, Glossary of 
Curriculum Terms)

Modifications: instructional and 
assessment-related decisions made to 
accommodate a student’s educational 
needs, consisting of individualized learning 
goals and outcomes that are different from 
the learning outcomes of a course or area 
of learning. Modifications should be 
considered for those students whose 
special needs are such that they are unable 
to access the curriculum (i.e., students 
with limited awareness of their 
surroundings, students with fragile 
mental/physical health, students medically 
and cognitively/multiply challenged). Using 
modifications for students not identified as 
having special needs should be a rare 
practice.
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COMMUNICATING STUDENT 
LEARNING FOR STUDENTS REQUIRING SUPPORT

Today’s classrooms are diverse and inclusive by nature. Differentiation of instruction and assessment 

and the principles of universal design are now recognized practices for teachers. Both differentiation 

and universal design provide systematic approaches to setting goals for ALL students and developing 

sound assessment practices.

Differentiated assessment requires that teachers utilize a range of universal strategies and 

accommodations to support student learning and progress over time. These accommodations may 

take the form of adaptations and/or, in exceptional circumstances, modifications. While many 

students with special needs and/or significant learning challenges should be able to achieve the 

learning outcomes for subjects or courses with few adaptations, some students may require more. A 

small proportion of students, however, will need individualized outcomes or goals different than the 

curriculum; this is referred to as a modification.

Assessment and reporting practices support all students, including those with special needs and 

those who are learning a second or additional language. For these students, adaptations to the 

instruction or assessment methods may be necessary and should be reflected in their individualized 

plans.

All	students	who	are	designated	in	a	BC	Ministry	special	needs	category	must	have	a

completed Individual Education Plan (IEP).

All	students	who	are	learning	a	second	or	additional	language	must	have	an

Instructional Plan (AIP).

In	Nanaimo	Ladysmith	Public	Schools,	Student Support Plans (SSPs) are used f

without a BC Ministry identified special needs category, who require a written plan to suppor

their learning needs and maximize achievement levels.

The BC Ministry of Education and Nanaimo Ladysmith Public Schools requires reporting for ALL 

students’ achievement, including those who are supported with an IEP, SSP or AIP. For students 

with an IEP, SSP or AIP, it is also a requirement to report on progress in relation to the goals of the 

IEP, SSP or AIP. The purpose of reviewing student progress according to the individualized goals 

is to ensure that there is alignment between how the student learns and the strategies used to 

differentiate instruction. A plan for intervention must be clearly articulated in order to close the 

gap in achievement.   

All students who are learning a second or an additional language must have an 
Instructional Plan (AIP).

In Nanaimo Ladysmith Public School, Student Support Plans (SSPs) are used for student without
a BC Ministry identified special needs category, who require specific interventions or adaptations
to their learning, beyond the use of universal classroom strategies, in order to be successful.

Annual
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STUDENTS WITH ADAPTATIONS

When a student is able to demonstrate their 
learning in relation to grade-level learning 
standards, the written progress/summative 
report must:

When a student is NOT able to 
demonstrate their learning in relation to 
grade-level learning standards, the 
written progress/summative report must:

Set and achieve short-term and long-term 
realistic learning goals (define a path and 
monitor progress)

Show student progress using the competency 
scale

Indicate	to	the	right	of	the	competency	scale
using the drop down list, IEP, SSP
(select one)

Embed	written	descriptive	comments	within
the written report that:

Reference adaptations used to suppor
achievement of grade-level learning standards

Reference progress in relation t
in the student’s IEP, SSP, or AIP

Not	show	student	progress	using	the
competency scale (comment will appear,
“please see comments”)

Not	use	the	IEP,	SSP,	or	AIP	drop	down	list	to
the right of the competency scale

Select	“yes”	beside	“SUPPORT	–	Adaptations
have been provided. See attached IEP/AIP
progress report” at the bottom of the report

Embed	written	descriptive	comments	within
the written report that:

Clearly reference the current grade-level 
learning standards at which the student is 
working

 Reference adaptations used to support the 
student in his/her learning

Reference progress in relation to goals set 
out in the student’s IEP, SSP, or AIP

AND

Include	an	additional	IEP,	SSP,	or	AIP	progress
report that describes progress in relation to
goals set out in the student’s individualized
plan and the grade level of student
achievement

Reporting For Students with Adaptations

In Nanaimo Ladysmith Public Schools, both the Written Progress Report (Mid-Year) and the Written 

Summative Report (Year-End) include a competency scale. This competency scale reflects student 

achievement in relation to widely held grade-level standards for that point in the school year. When a 

student is working on curricular learning standards below grade level (adapted), the IEP, SSP or AIP 

and the student’s progress report must clearly indicate the learning standards and grade level at which 

the student is working.

The following table summarizes reporting criteria for students with adaptations:

Must

o goals set out

Reference adaptations used to sup

Include an additional IEP or AIP progress 
report that describes progress in relation to 
goals set out in the student's plan.

Progress toward specific goals set out in an
SSP should be specifically commented on
within the body of the classroom written report.



REPORTING RESPONSIBILITES:

The classroom teacher has the overall responsibility for reporting on ALL students in their class, 

including those with an IEP, AIP or SSP. regardless of other school supports they may receive,  While 

students may work with specialist teachers (referred to as case managers), it is the classroom teacher 

who is responsible for a student's individualized educational program.  The classroom teacher works 

with the case manager to report on the progress of students with an IEP, SSP, or AIP.  Where there are 

more complex cases and a separate report is required, it is the responsibility of the case manager to 

ensure this report is completed in collaboration  with the classroom teacher.

Examples of Embedded Written Comments:

    With the use of a graphic organizers ________ is able to organize written paragraphs with a  

    topic sentence and support details

    ___________ has shown moderate progress  in (describe goal) as per  IEP, AIP or SSP.

    With support, __________demonstrated significant progress in understanding number concepts to    
    100  as per IEP goal.

STUDENTS WITH MODIFICATIONS
Modifications refer to instructional and assessment-related decisions made to accommodate a 

student’s educational needs. These consist of individualized learning goals and outcomes which are 

different than learning standards of a course or subject. Modifications are considered only for those 

students whose needs are such that they are unable to access the curriculum (i.e., students with 

limited awareness of their surroundings, students with fragile mental/physical health, students 

medically and cognitively/multiply challenged).  Determining modifications is rare in the elementary 

years, as most learning activities will fit under the broad umbrella of "widely Held expectations"

Students with special needs who require modifications must have an IEP, as they are not expected to 

achieve the learning standards outlined in the provincial curriculum. The decision to remove a 

student from BC Learning Standards is determined through a School Completion Certificate 

(Evergreen) Program (SCCP) Review, which typically tales place in the student's Grade 10 year, as 

they begin working towards graduation requirements.  This process involves significant consultation 

with the student's family, and thoughtful review of all programming opportunities, as students who 

graduate on this pathway, do not qualify for Dogwood Diplomas, but will instead receive a School 

Leaving Certificate.

www.sd68.bc.ca23
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In NLPS starting September 2016, no letter grades will be issued in Grades 4-7 and in some secondary 

schools (Grade 8/9 program). Therefore, an “I” (In progress, or Incomplete) letter grade no longer 

exists. In exceptional circumstances, where there is insufficient information to make a sound 

judgement on student’s progress to date, it is necessary to communicate this to parents/guardians on 

the Written Progress/Summative Report. This may be due to a new student entering a class mid-year, 

an extended vacation, unexcused absences, etc... The competency scale would be left blank (it will say, 

“please see comments”) and embedded comments would be used. Examples of embedded comments 

are:.

Examples of Embedded Written Comments:

Due to inconsistent attendance, I am unable to report on “Julie’s” progress to date in mathematics 

until she completes assignments outlined in the attached plan

Due	to	“John’s”	new	arrival	to	our	classroom,	I	am	unable	to	report	on	his	academic	progress	at

this time

Due to “Mary’s” two-month absence in Europe, I am unable to report on her current progress at

this time in Social Studies

TEACHERS ARE REQUIRED TO COMMUNICATE A ‘PLAN OF ACTION’ TO SUPPORT 
ACHIEVEMENT IN THE AFFECTED AREA(S) OF LEARNING.
This ‘plan of action’ must include clearly defined goals and timelines needed to demonstrate 

achievement in the subject area(s). The expectation is that there has already been significant 

communication with the student and their family/caregiver prior to this written report; ultimately 

this plan is already in place in order to complete the required work necessary to report on progress. 

The timeline for communicating progress to families/caregivers will be determined by the plan that 

is set out. If after considerable effort to implement ‘plans of action’, and the student is still unable to 

demonstrate a minimal level of achievement in the subject area(s), a final comment will be provided by 

the teacher in collaboration with the school-based administrator.

INSUFFICIENT INFORMATION
TO REPORT ON STUDENT PROGRESS



24Communicating Student Learning K-7 Guidelines

For English Language Learners, the procedures on page 23 should be followed as well. Until an ELL 

student is able to demonstrate his or her learning in relation to expected learning standards set out 

in the curriculum for the course or subject and grade, the competency scale should not be used and 

written descriptive comments or an additional progress report should indicate progress in relation to 

the goals of the AIP. For international students, an additional progress report is not required, 

teachers should embed comments within the Written Progress/Summative Report that reflect 

progress in terms of the students’ acquisition of the English Language.

Examples of Embedded Written Comments:

As	an	English	Language	Learner,	continue	to	expand	vocabulary	by	....

As	an	English	Language	Learner,	use	word	endings	accurately	in	speech

As an English Language Learner, use sentence starters for prompting writing

ENGLISH LANGUAGE LEARNERS
(ELL) AND INTERNATIONAL STUDENTS

When reporting on Arts Education (K-7), it should be noted that one competency scale encompasses all 

four aspects of the ARTS: Drama, Dance, Music, Visual Arts.

All four aspects must be taught and reported on using the Competency Scale by June. When and 

how these aspects are delivered may vary throughout the year. Descriptive written comments should 

describe progress in the aspect(s) taught. Teachers may address the Curricular Competencies in a 

variety of ways and it is expected that reporting will match the delivery approach. At the K–7 level, the 

Arts Education curriculum should be reported on in an integrated manner.

REPORTING ON
ARTS EDUCATION
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Written Progress and Summative Reports are formal communications to a student’s family/caregiver 

about student learning, and therefore will be communicated in the English language. Ongoing 

Communication of Student Learning is a window for families/caregivers into the student’s learning. 

Therefore, for subjects that are taught in a language other than English, it is important that an 

Ongoing Communication of Student Learning is aligned with the language of instruction. This provides 

uniformity in the language used in daily assessment and feedback with students (rubrics, homework, 

class work and projects). When “Descriptive Feedback” is communicated in the language of instruction, 

it encourages authentic and educational discussions at home between the learner and their family/

caregiver. 

For the majority of the French Immersion Program, communication of the learning standards, 

descriptive feedback and student voice, will be in French. For English Language Arts in the French 

Immersion program, ongoing communications of student learning will be in English, the language of 

instruction. In the emergent years, such as K/1 (EFI), Grade 6 (LFI), and Grade 5 to 8 (FSL), Ongoing 

Communications of Student Learning should be communicated in a way students most clearly 

understand. Families/caregivers may also request teachers to provide translation of these ongoing 

communications; these individual cases can be dealt with on an as needed basis. Where it is necessary 

to directly communicate to the student’s family/caregiver in order to reiterate or emphasize feedback 

regarding student progress, it is recommended that communications are in English.

LANGUAGE ARTS IN FRENCH IMMERSION 
This ‘plan of action’ must include clearly defined goals and timelines needed to demonstrate 

achievement in the subject area(s). The expectation is that there has already been significant 

communication with the student and their family/caregiver prior to this written report; ultimately 

this plan is already in place in order to complete the required work necessary to report on progress. 

The timeline for communicating progress to families/caregivers will be determined by the plan that 

is set out. If after considerable effort to implement ‘plans of action’, and the student is still unable to 

demonstrate a minimal level of achievement in the subject area(s), a final comment will be provided by 

the teacher in collaboration with the school-based administrator.

FRENCH IMMERSION,
FSL AND OTHER LANGUAGE AREA

REPORTING ON Grades K-3 (EFI) Grades 4-9 (FI) Grades 6-7 (LFI)

FRENCH LANGUAGE ARTS
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